THERAPEUTIC
APPROACH TO

BEHAVIOUR

At Long Lane




Aims of this session

o Understand behaviours and intentions

o Understand the links between behaviours and underlying feelings or experiences
o Understand the links between behaviour support and safeguarding children

o Feel confident about the supportive approach employed at the school

o Recognise and reflect on behaviours you may have seen and identify any triggers or
comparisons you see at home

o Feel confident about strategies you could use at home that mirror the school's
approach

o Know where to go to get support for behaviours and anxiety for your child
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What do we want for our children in
adulthood?

o Have reliable friends and loving family

(0]

Socialise — in a way that makes them happy, safe and comfortable

(0]

Be able to problem solve (in many ways)

o

Be able to cooperate with others (flexibility)

(0]

Be able to understand and accept others and to be understood

(e]

Feel they have choice (free from prejudice and bad feeling)

o

Understand their own emotions and impact of their actions (both positive and
negative)

(0]

Have a sense of whatis fair... but be able to be resilient if this does not happen!

(0]

Stand up for what they believe in with confidence
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Essentially they will need 2 things to do
this;

Positive outlook
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Resilience is key

1. Without hardship — children don't build resilience

2.As parents and carers we want to shelter children from everything that
might hurt or upset them. Firstly we can't (and need to accept this).

3.This is admirable but if we do this likelihood is two things will happen;

One - When they do face something on their own (that is out of their
control) they will not have the resilience or skills to manage it without
huge emotional fall out.

Two — we will damage our own self esteem and mental health in our role
as parent. We already feel guilty and responsible enough.

11/17/2025




Control vs no confrol ~ SIROLCONTED.

How
.« . . 5 1¥ people others What
1T is imperative that children and parents know e react o
1 . dislike eople
what they are in control of and what is out of 5 think

control. If you are one step ahead you might be Other
able to soften the blow or use it as a valuable | CAN CONTROL i

(So | will focus on these things )

teaching tool for next time *and there will be a
next fime... reatothers  \Wherelet  Mgoclefs e

" : people’s
Thle chilces oY mg mysel oplnicns
My words FIEKE My boundaries

fiy attitude

Being adaptable

10 Changes Ihewagbact
The

1y goals My honesty Weaiker

How | respond

How other
people What
treat me happens
around
e

How other
people
feel




Empathy is essential

o We only fruly do this when we attempt to walk in the shoes of others.

o This requires an open mind, a sensitive curiosity and a willingness to leave judgement (and the ‘what | would do'
attitude) at the door

o Empathy requires coming out of who we are in order to see the challenges and obstacles of others.

The Right Shoes for Everyone

A guide to Empathy, compassion and Equity

Pupil Workshop
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Resilience and Empathy are explicitly faught in school

These programmes and lessons are woven into the curriculum

Therapeutic conversations that we have with children — the language we use with them, the explanations we use
when emotions are big and things don't go their way, taught through stories and examples.

ouT
SIDERS

EVERYONE 1S WELCOME IN OUR SCHOOL.
No one is the same, but everyone is equal

In each school year of Jigsaw we solve 6 Puzzles

Being Me in My World
Celebrating Difference
Preams and Goals
Healthy Me
Relationships
Changing Me

We will explore one each half term.

However, we do not just teach through the curriculum. Our whole philosophy of education and
community ethos is based on this
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Our School Values & Vision

° °
v IS I O ' I O f -|- I I e S < I I O O | (Our school values and vision were created through collaboration with staff and children)

At Long Lane Primary School, we aim to instill a ‘LOVE OF LEARNING' and we all ‘STRIVE TO
SUCCEED’ where 'NO LEARNER IS LEFT BEHIND!'

Qur core values are:

Curiosity + Independence + Resilience + Community + Aspiration
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{;LL a N‘-g 1S At the end of their journey at Long (@ne all our children will take with thfm:
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X0 Ly L{AR *A Love of Learning’

D! Q‘ i i

}\0 OL \9"’ y 1. The ability to succeed in reaching their full potential
E 3 0 2. The desire to build on their knowledge and skills independently, demonstrating resilience
>3. A strong set of practical, soclal and emotional life skills Q
A{ U)“a 4. A sense of personal achievement, pride in themselves, their school and community

5. A balanced view of the world around them that demonstrates acceptance and empathy

A O O
T re this, we will:

balanced and broad curriculum that is relevant to the puplil and school community context

[
£ R E § spirational learners who are confident, curious, resilient and independent

E H » ureate a positive culture of learning and discovery thatis stimulating and enjoyable forboth
R Y G children, staff and parents

4, Promote acceptance and empathy as an intentional culture through a safe, open, caring and
positive envirorment

'TH E R E THERE'S A PLACE FOR EVERYONE HERE!"




What is a Therapeutic Approache

An approach to behaviour that prioritises the prosocial . p
experiences and feelings of everyone within the dynamic. Ositive eXper,-enCes

When we use a therapeutic approach;

o we analyse behaviour rather than moralise about it |
LS

o we look for the root causes from feelings and ==
experiences rather than blanket behaviourist theory

EQUALITY EQUITY

o we model therapeutic practices with all children,
adults in school and parents or visitors from outside

o Qur language is chosen carefully from universal scripts
to be outcome and resolution focused rather than
emotive
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Intrinsic Values and Morals

Y. o Modelling fo others Giving back to society

P 000 @ @

Good mental health

v

Ethics Values Morals Attitude

making the right choices for the Improving their own and others'
right reasons outcomes

Healthy and positive attitude resilience

11/17/2025




The Therapeutic Tree

Anti-social / difficult / dangerous Behaviours

Anti-social / negative feelings

Anti-social / negative Experiences

DEFAULT

Pro- social behaviours

Pro-social / positive feelings

Pro-social / positive experiences

We all want our children to behave in pro-social
ways — taking account of others needs as well as
their own and doing what is right.

« Children don't automatically know what is right
(each lesson is a learning lesson)

« Feelings and experiences shape behaviours
that we see

« Good feelings and experiences are associated
with pro-social behaviours

« Bad feelings and experiences (including
hardships) can be associated with anti-social
or unsocial behaviours

« We often refer to children (or their
behaviour)as being 'good' or 'bad’, but is it¢

« | prefer to think of children as 'lucky' or ‘'unlucky"
as a result of their experiences.
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Types of behaviour

.

Prosocial Unsocial Anti-Social Dangerous Anti-Socidal




Speeding Activity

|

r

S U

- * y
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d Do we mind our speed where we know

there is a speed camerae

a Why do we mind our speed when we go

past a speed camerae
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This Is what we do as a whole school;

- Promote the inseparable link between teaching, learning and behaviour.

- Ensure the positive environment for safe learners

- Promote children’s self-discipline and a sense of personal pride in themselves, their school, and their community.

- Create an environment in which children and staff are happy and feel safe.

- Develop a consistent approach to supporting difficult and/or dangerous behaviour which protects all other children and adults.

- Develop children’s self-regulation skills that are not dependent on external rewards and to develop an understanding that their behaviour is their
own responsibility (intrinsic values and self-awareness).

- Secure a clear understanding for all staff and children regarding the procedures for addressing and applying the consequences for anti-social
behaviour.

- Create a calm learning environment where children strive to be the best they can be.

- Teach pro-social behaviours through positive role models, clear and consistent boundaries, encouragement, and recognition.

- Use educational and protective consequences6 to support an understanding of pro-social choices and the consequence of anti-social actions.
- Encourage consideration for others within and outside of the school community and understand how their actions may affect others.

- Ensure there is a culture within Long Lane Primary School that values all children; allowing them to feel a sense of belonging where children can seek
emotional and well-being support from practitioners.
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Behaviour and
discipline in schools

Advice tor headteachers and school staft

February 2014
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Behaviour and Discipline in Schools

« A verbal reprimand.
« [Extra work or repeating work until it meets the required standard.

= The setting of written tasks as punishment, such as writing lines or an
e55aY

= Loss of privileges-for instance the loss of a prized responsibility or not
being able to participate in a non-uniform day (sometimes referred to as a
‘mufti’ day)

«  Missing break time.

« Detention including during lunch-time, after school and at weekends

« School based community service or imposition of a task - such as I:m:b:mg

up litter, or weeding school grounds, tidying a classroom, helping clear up
the dining hall after meal times or the removing of graffiti.

» Regular reporting including early morning reporting; scheduled uniform
and other behaviour checks, or being placed "on report” for behaviour
manitoring

» In more extreme cases schools may use temporary or permanent
exclusion.

DfE 2016

% Therapeutic Thinking © January 2019 H"Hi’h |ﬂ 0
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Why a therapeutic Approache

Children’s Mental Health

Office of the Children's Commissioner for England

Prevalence of mental disorders by age, England
B Girls Boys
25%

207%
15%
10%%

5%
1

5-10 years 11-16 years 17-19 years
Source: MHS Digital AERE

%ﬁ; Therapeutic Thinking © January 2019 PVl |

NSPCC Transforming Mental Health

July 2018

Early and effective mental
health support for these

children can be crucial °
in making the difference

between overcoming w
trauma and living a life e

shaped by abuse. /l\
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Mental Health and Behaviour in Schools

One in ten children aged 5 — 16 has a clinically
diagnosed mental health disorder. One in seven has a
less severe mental health problem.

Certain types of SEN increase the likelyhood of mental
health problems,

Children in need, looked after children and previously
looked after children are more likely to have SEN

a’é Therapeutic Thinking © January 2019 PG5!

There is a complex interplay between the risk factors in
children's lives, and the protective factors which can
promote their resilience.

As social disadvantage and the number or stressful life
events accumulate for children more protective factors
are needed to act as a counterbalance.

In order to promote positive mental health, it is important
that the school have an understanding of the protective

factors that can enable pupils to be resilient when they
encounter problems and challenges.

% Therapeutic Thinking ©@ January 2019 Wesl
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Therapeutic Thinking Approach to
Behaviour

SUPPORTING THE ACTIVE SAFEGUARDING LINKS EARLY PASTORAL SUPPORT
TEACHING OF PROSOCIAL
BEHAVIOUR/GOOD CITIZENSHIP




Therapeutic Approach and culture

How school staff can identify children
requiring early help (KCSIE2022)

aff,
. . a n ;
0 Any child may benefit from early help, but all school and college staff L(gu'\\\ & sha“_‘e e Sz \N R or Yearg the ZPPen |
should be particularly alert to the potential need for early help for a child cear of punist camily mem v o Feac/sm/ - Woyy :fe"/ Ve
who: eal ha _ i eir fa\,\\ ; happen\\’\g \S Se)(ar of I'ep,./.Sa/ J’pl'ng Sver do 4 Z/':(ed
O - /s disabled and has specific additional needs; They fink \f\aﬂ 4 that what Seu klls : Sort
. . : v n :
O - has special educational needs (whether or not they have a statutory pon t_unde o e ing 9 Proor eviy, : =
education, health and care plan); abus\\le(-) + KNOW e ot no-one histe €nce frsg | ""4;.'
QO - is ayoung carer; Thet\]“uSt'\ng anyone .
Q -« is showing signs of being drawn in to anti-social or criminal behaviour, e
including gang involvement and association with organised crime groups;
O Has poor mental health
a -« is frequently missing/goes missing from care or from home; Talking to Children
a - /s at risk of modern slavery, trafficking or exploitation;, Talking to Children — 2=
- Grill or interrogate the child
- Reassure the child that they have done the right - Put words into the child’s mouth (ask leading
thing questions)

- Make promises to keep secrets

- Be sensitive to the child’s age or factors such as >
- Make assumptions

disability, language needs or emotional state




How do safeguarding and therapeufic
approach link?

West Berkshire Serious Case Review February

2017 0 Safeguarding Children In Whom lliness Is Fabricated or
Induced
The Serious Case Review, which was commissioned by Bullvi t school
the Local Safeguarding Children Board (as was), found < bullying at schoo —
that:
0 There were missed opportunities to prevent the abuse of
children

Impact of abuse

Keeping Children Safe in Education, Sept 2022 . Long lasting physical or cognitive damage

- Academic failure, exclusion and truancy
0 DFE Statutory Guidance re-issued Sept 2022 . Poor self-esteem
o Safeguarding information for all staff
0 Key information provided in this document:
m \What schools & college staff should know

- Difficulties in forming or sustaining close
relationships

Types of abuse & neglect - Destructive or anti social behaviour
How to report concerns - Anger (such as fire setting or animal cruelty)
Child Missing from Education - Alcohol or drug abuse

Mental Health

CSE;CCE; FGM & Preventing from Radicalisation
Child on Child abuse

Serious violence

- Self harm or suicide




Therapeutic Support .

Child on Child abuse

2 All staff should be aware that children can abuse other
children (often referred to as peer on peer or Child on
Child abuse).

2 It can happen both inside and outside of school or
college and online. It is important that all staff recognise
the indicators and signs of Child on Child abuse and
know how to identify it and respond to reports.

a4 Be mindful that even if there are no reports in your
establishment, this doesn't mepn it ien't hannanina thara

Child on Child abuse

4 Any disclosures of sexual viclence and/or harassment should be
immediately reported to the DSL

O I is essential that o staff understand the importance of challenging
Inappropriate behaviours between peers, many of which are listed
below, that are actually abusive in nature. Downplaying certain
behaviours, for axample dismissing sexual harassment as "just
banter”, “just having a laugh”, “part of growing up” o¢ “boys being
boys” can lead to a culture of unacceptable behaviours, an unsafe
environment for children and in worst case scenarios a culture that
normalises abuse leading to children accepting it as normal and not
coming forward to report it

<4 Child on Chidd abuse is not acceplable even if the victim and
perpetrator are currently or were previously in a relationship

ot be 4; e js most ;
buﬂ, ety 9 inclyge b
] ut
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v abu,ge In 'Y bulty; ) Tying, Prejugio
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Behaviour policy

Combating Online Abuse

0 Have a dialogue with children about online safety

2 Make sure they know they can tell you if they are
worried

J Research the new apps being downloaded before
allowing children to use them

o Revisit and strengthen existing parental controls

2 Watch out for particular change of behaviour among
children

0 Discuss Child on Child abuse

0 hitps://www thinkuknow.co. uk/

J How to deal with Peer on Peer abuse should be
included in the behaviour policy

J Along with measures to prevent bullying

a Cyber bullying

a Prejudice and discrimination based bullying
J And sexual violence




We are all from different starting

poINts...

ACES

» Bereavement
> lliness

» SEND

» Poverty

» Family break up or

ACE'’s (adverse childhood experiences)

As your ACE score increases so does the risk of
disease and social and emotional problems.

With an ACE Score of 4 or more the likelihood of:

Lung disease increases by 390%
Hepatitis increases by 240%
Depression increases by 460%

Attempted suicide increases by 1220%

gj} Therapeutic Thinking © January 2019

estfrangement/ adopfion or care

> Political refuge (war/fleeing)

PROTECTIVE FACTORS

v Cognitive ability

v Personality (atfraction to others)

v Confidence

v’ Resilience

v A loving family member or trusted adult

v Positive outlook
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ACES versus Protective Factors




Speeding Activity

i a Why do we mind our speed when we go
= past a speed camerae

r

\\_/) @ d Now imagine you have just had a call
about a loved one and you need to get
somewhere urgently or something bad may
happen

O Do you still mind your speed at the camera?
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Therapeutic Tree .

Anti-social behaviour
We believe that; difficult or dangesous

Pro-socal behavour

* Positive experiences create positive feelings. -

» Positive feelings create positive behaviours.

Lucky children — have prosocial

Pro-socal fesings

and safe experiences

DROLS RaDsiend ey

;'1 o lacionm

Unlucky children — do not have
these experiences

Pro-50csd xperences

(Protective faclors)
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Thinking Therapeutically

Equality — Giving everyone exactly the same

¥ Equity - Giving everyone what they need to succeed and accomplish their goals
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Creating a culture and specific

teaching

Culture

v Children feel safe

v Know they will be heard
v Can resolve conflict

v Know how to self regulate

v Are resilient and empathetic

work harg

@”‘r%-?é@ h

odered Othe,

s,

How do we do this? (A proactive approach)

VVVYVYVYVYVVYVYYVYYVYY

VY VY

AN
: ; CT:
Assemblies —t 4
I\/\Odelling DA\;-I.IFE
ShOring la nguage 0CCURS ACROSS ALL AGE GROUPS
. GAN HAPPEN T0 ANYONE A
Therapeutic workshops B G
PSHE " | HAS MANY DIFFERENT causes|
| CAN ESCALATE IF NOT RESOLVED
Secrets of success By
Conversations with children CAN BE SOLVED IN DIFFERENT Wars
Pupil voice WHAT DOES CONFLICT MEANTO YOU?
Open and honest feedback
Explicit teaching of conflict resolution
Explicit teaching of risk taking and safe and unsafe

behaviours
Online safety in curriculum
Listening to parents and other family
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Sometimes more Is needed...

Reactive support

Conflict resolution conversations
Investigations and talking to everyone
Cpoms recording — fracking behaviours
Talking to parents

Anxiety mapping

Reflective incident form

Therapeutic Plans

Protective and educational consequences
Small gardens and protective spaces

Early interventions — Draw and talk, ELSA, social skills, friendship groups

o000 000O000O0Q¢0C

Signposting — FSW, SEND support, outside agencies, EHA, Behaviour

support team

11/17/2025




Good strategies for regulahon

o Distraction

o Offering a tempting alternative
o Clearing the space

o Giving space

o Tapping into interests

o Safe spaces (regulation stafion)

Mnhb

OUT OF CONTROL

FRUSTRATED

mdom QK_

IFEEL SO

| HURT ‘ M

| NEED

Worried or gni
ous
loss of Contro|

9

A STUFFED

GOOD ANIMAL |——

®

N/
/

CONF USED

A BRE"V‘
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DO children feel heard? |consequences.

Reasons they might not feel heard;

(¢]

(¢]

It happened when the bell went (timing)

The person they felt comfortable to speak to
wasn't around

They didn’t tell anyone

They are still learning to communicate
Somebody else told an adult

There isn't time at the time

It didn't go the way they had hoped

Safeguarding — open channels of
communication and opportunities
for this will reduce risk

We teach the children about
protective and educational

Reasons they might not feel it has been dealt
with;

o Theresult wasn't what they expected or
wanted

o They didn't see the consequences for the
other child

o They felt strongly about how they were
treated but didn't fully understand their own
actions

o They forgot what happened or what they
spoke about

o It couldn't be resolved straight away

Consequences are given privately and not
to humiliate.
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Therapeutic Behaviour Approach pupills

survey

Pupil Voice - Therapeutic Understanding (2)

'If someone's fizzy bottle is full, walk "
away and give them some space.’ o complete

I ..

The children talk regularly using the
language of safe or unsafe behaviours

@ Those that mean we do not dlim... 0

'Upstanders don't watch things go
wrong, they try to help or get help!’

'‘We all make mistakes, F.A.l.L is first
attempt in learning.

W <imbing on the play equipment.., 19
@ following the adult's instructions 19
@ watching someone who is climb... 0

B nrine thenonk mannle Ao the n

. i o
Verg, Ty i &
e o . Ot e
ACtIV Plyy, % o Py e Pigy o
Or 4 % 1y
&3 3y Gy

Sag; 5 G
Status p. Sing i Feestign

@ Openin Excel  «




Trying to understand
some people’s

‘ behaviour is like trying
- to smell the colour 9




The Fizzy Bottle Effect

Adults as Stress Regulators...Not Behaviour Managers

OVERWHELM OVERWHELM The Window of Stress Tolerance;

® A small amount of stress is a positive thing; helps
with motivation, adrenaline

* If you are carrying large amounts of toxic stress
then the slightest trigger or upset, confusion,
flashback and you have no room to hold it before
overwhelm

¢ The healthy body has lots of space to hold small
amounts of stress throughout the day

CALM ALERT ALARM FEAR TERROR

-
>

Fight or Flight System
Just the right state for learning — | Hyper arousal system Final port of call - linked to a sense of
ventral vagul nerve is active Body language — fidgety/restless | powerlessness
Can tap into exploratory/risk | Middle ear -tuned into high pitch | Shut-down or go into a shock (animal
taking Breathing ~ fast play dead)
Feel safe Speech-changes May take on another role, stop
Temperature - changes breathing or hysteria
Middle ear muscles tune out — no
sound
Shallow breathing, can't speak,
rocking, zone out
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When and how
'O dpproach o
-lzzy Bofttle

S
4

\ 0

De-escalation strategies

REGULATE Consider that the child may be in a Negative stress system such as; Fight or Flight
(teaches pupil how to system or Freeze system
shift states) DO NOT ASK THEM TO RUN OR CARRY OUT HIGH IMPACT ACTIVITIES - This could
heighten stress state further
Offer regulation activities; distraction, fidget toys, job or errand, heavy lifting, crunchy
snack
Mindfulness or safe zone and sensory activities
Play a game of thought, puzzle or other thought provoking distraction
Use a calm box/SOS bag or yoga/music
Consult the Anchor plan = personal strategies for calm
RELATE Warm, friendly, expressive face
(teaches pupil Positive body language
relationship building) Be attentive and in tune
Acknowledge feelings and meet body language
Let them know you are on their team, fellow traveller
Overcompensate for their past experiences
REASON Reduce your words, chunk information
(teaches pupil) Use multi-sensory technigues to describe or relay facts — drawing
Drop the subject into a play situation or relate to own feelings/experience
Avoid lecturing
REPAIR Fix it together —clear it up, mend it, give time back
(teaches pupil how to Random acts of kindness — think of something that may make that person feel better
shift states) Avoid asking to say ‘sorry’, could ask them to check someone is okay

Do something together to reduce the shame

11/17/2025




Scripted l[anguage and agreed codes
of conduct

o Silence is a skill — non-verbal communication is key but when we know a child is semi-calm, we do use
familiar and limited language

Benefits of Scripted Language Examples of scripted language
'Obviously it is not safe to..please 'Can you let me know when

v Easy to remember in times of dysregulation \ . |

get down. you're ready to talk?
v Clear and precise , . : :

Are you happy with the way I have Do you feel safe now?
v ; : dealt with that?’
Consistent approach to behaviour | can see that o need space..
space to say what went wrong and to shortly.
v" The more you model, the more they copy! learn how to 9e’c it rigl«’c.'
'We say only kind things here or
‘There's o place for everyone here. 'Everyone’s different, everyone is nothing at all:
welcome!'
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Types of behaviour

.

Prosocial Unsocial Anti-Social Dangerous Anti-Socidal




UPSTANDER v-

Notice Sop,
0 \s ha %

BYSTANDER

P

> How Wil YOU Hep? &

Look at the pictures below. It shows the beginning and the middle of the
story. Imagine the end of the story. Tell the story with pictures and words.

PPen, ’:;“"nj

)

P«s\na attention \ = chc:jv\ise.

to what You vViolent or

See, hear, feel... abusive behavigurs
A\  (Red Flags)

There are 08¢ SPSPIW Chollenge the

£ i ; J oassumption that

\ ;' Someone else will
do Something

Many ways
be on oactive
bystander and
stay safe

; S
Ide u‘\ﬂt thz((, \

Confidence ¥°

@5 USING A BYSTANDER APPROACH NN,

Foghlam Alba

© Nancy Wilcox Richards




|[dentifying bbeh

Stages of Behaviour

AVIOUTIS

Stage of
Behaviour

Action

1

Misunderstandings, minor infringements,
reinforcing rules and expectations, low level

disruption, attention seeking, one off incident

Unsocial behaviours, such as refusal,
persistent low level disruption, friendship
issues, disputes and disagreements,
rudeness, easily diffused reactions to
anxiety, isolated incidents- not patterned or
persistent

*)
5
4

Persistent and/or repetitive,
escalating, anti-social behaviour
affecting other people but not
reached dangerous levels

Dangerous, highly antisocial
behaviours e.g. an incident where
child(ren)/adults are not safe and

situation hasl/is escalating
(physical or verbal)

A child who is displaying high

levels of anxiety or distress

Always unpick the incident

Listen to everyone and ask
restorative questions

It is an opportunity for the
child(ren) learn

Consider the educational and
protective consequence

Articulate the restoration for the
victim(s) and check that they feel
safe and happy moving forward

What'’s the story behind
the action?

Motives, understanding, self
regulation

Did any of our responses take
the behaviour from one stage
to another?

Stage 4 incident triggers Reflection
Behaviour Meeting and ongoing
follow-up support

You can only identify the
behaviour when you know the
full story

Invite the children to do this
with you




We need to be able to

But they did IT ON PUIPOSES | cadand identty these

behaviours to support the
best outcome and

Conscious behaviours - Behaviours that we choose preventative measures

- because they are successful and effective at meeting our needs. Behaviours that are
the result of thought or planning.

Subconscious Behaviours — behaviours that choose us

- a sign of a failure to cope with an overwhelming feeling. Such as being overwhelmed
with frustration, anxiety or depression or excitement

11/17/2025




The difference between conflict and bullying — getting the right information

CONFLICT

RUDE

T MEAN

BULLYING

Occasional Occasional Once or Twice Is REPEATED
Not planned; inthe |Spontaneous: y Is planned and done
Z : Intentional
heat of the moment |unintentional on purpose
Can cause hurt Can hurt others The target of the

All parties are upset

feelings; upset

deeply

bullying is upset

All parties want to
work things out

Based in
thoughtlessness, poor
manners or
narcissism

Based in anger;
impulsive cruelty

The bully is trying to
gain control over the
target

All parties will accept | Rude person accepts |Behavior often The bully blames the
responsibility responsibility regretted; target
An effortis made by The target wa.nts to
; stop the bully's
all parties to solve ;
behavior, the bully
the problem
does not
. . — Needs to be
Can be resolved Social skill building addressed/ should CANNOT be resolved
through mediation could be of benefit through mediation

NOT be ignored

11/17/2025




Conflict resolution conversations

Stage 1 - Regulate

Stage 2 - Relate

Stage 3 - set the ground rules
Stage 4 - Establish the events

Stage 5 - Respond to the challenging
behaviour (root cause or motivation)

Stage 6 - Label or identify the behaviours
Stage 7 - Respond to the victim

Stage 8 - Closing and moving on
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Cam vou resolve this conflict together?

Whew incidents happew, it is upsetting for everyone around. Try +o stay calm and +hink
about ow to get to a positive outcome.

Regulate

qoE A
Y@ e (B
Breathe in Breathe out

[ Try +o calm dowm before
you talk. If vou can't
politely say se and come
back later,

Relate

Find a way +o make the
other person feel ok if
they are upset. Talk
about how you feel. Try
vot to accuse or be
unkind.

Reflect

Time To
Reflect!

Think about what
happeved. Ts everyone
listening, understanding
what actually
happened? Think
about how it might
have been avoided.

Has everyone +aken
accountability for their
actions? Not everyone
can say or ynean
Sorry’. Thivk about
hew you caw repair +the
situation or be
forgiving to someone.

Phase 1 — check that all parties are feeling calm and ok

to talk!

T understand that you are upset, so am I’
‘Would it help if we spoke later?’

Phase 2 — Set the ground rules (Each person should get

‘Shall we +ake in +urns +o say what we +hivk

a turn to say what they think happened and how they
feel) without being interrupted.

happened?’
T think T saw..” T thought you said...
T was fizzy and dow't remember exactly’

Phase 3 — work out the facts (say them, write a list,
draw a timeline), can you all agree on the facts? (we
can deal with the feelings later). Be honest!

| Phase 4 — Let each person explain how they felt and
how this affected their responses. Be empathetic to
others, they have feelings just like you.

‘We can agree +o disagree’

TH's ok if we see things differently’

‘Shall we ask someone who saw what happeved?’
T felt that you were..”

‘T was feeling fizzy and then reacted...

T saw you were cross, T wish I'd walked away,’

Phase 5 — Work out how it could be prevented again.
What will everyone have to agree?

T could have walked away and vot reacted
‘T wish I'd asked you instead of guessing’
‘Shall we change the rules of that game?
T think we should have some time apart.

Phase 6 — Repair any damage or hard feelings. Not
everyone can say sorry. Think of ways that you can
reassure each other that you have learned from this
(take it in turns).

T regret getting so angry and saing/doing..”
‘Now T understand how upset you are T won'+ do
that again.’

T will +ry really hard viet +o get cross again and
do that.

(If it gets too much please ask an adult to help you.fl)
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Balancing reasonable adjustments and
consequences

4 N

» |dentify the motivation for the
behaviour

« Establish the events — did
anything others did make it worse<¢

« Understand that the behaviour has
affected others (the impact)

« Understand that this comes with a
consequence

(How and when we do this is the key!)

" /
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Conseqguences

-people are hurt, upset or regretful about the situation or
actions. This is sometimes enough but might need to be explicitly
explained.

obeare

Cthe
Ppro
lley ﬂ\uslb qch'l'o

Protective — This is a protective consequence for all parties
involved. We are aiming to protect the victims and any other child,

adults or property that has been affected by the This also Pyo‘tec‘ts others from
behaviour. Protective consequences are short term to ensure the behaviour.

safety and give time for restorative and preventative measures to

be in place.

Educational — This is the educational provision that is put into place
in order to ensure that the child(ren) understand why the
behaviour is anti-social or dangerous and how it affects
others. Educational consequences take a longer period to be
effective.
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Therapeutic Support Packs
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Social Resilience

4

Encourage discussion \

« Listen to all perspectives

« Talk gently to encourage children to
be honest

« Build a culture of trust and honesty —
safe space to make mistakes and
learn

* Provide opportunities to resolve and
move on

« Provide opportunities to 'get it right' -
fresh start

\_ /

SELF
T . ‘ o the
REALISTIC MISTAKES
. L) Understanding -«
problem ACCEPTANCE
DF THEIR UMN
SKILLS
Ahil ity
?o RECOGNISE SELF-
o CONTROL
and those
of others
MLINGEESS!U
rathes than
SOCIAL SKILLS AVOID

av) TO SEEX
cr - O | PROBILENY
s OTHERS Ed
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‘All different, All lcome
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- BETTER
Parents — How can | help? TOGETHER

Understanding what we do and why we do it /@/
Listen to your child but understand that this is a child's perspective — it may be their version, @y\y SCHOOL
HOME ? (
ME

their perspective may also help us learn

Trust

Working together — we don't always get it right but the intfention is clear

Giving children the right messages — filtering what they need to hear but also being honest

Modelling prosocial behaviours to your child O N SN I
Balancing their views and needs against that of everyone in the picture — very important

Building resilience — ask them how they think they could deal with this and step in when they
need help or it hasn't worked

Ask us what happened so we can work together
Understand the 'There's a place for every child at Long Lane' as there is in society

Know what the age appropriate milestones are for behaviour
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Pastoral Process Fotart ot Pt o St

Identified Pastoral Need }

Pastoral Care Meetings/teachers/Pupil Progress meetings/parents/outside agencies

Consider Safeguarding ||

N
1 Quality First Teaching Strategies - including No Outsiders, Therapeutic Thinking
support
Draw and Talk Parenting/ Individual Specific intervention - 6 sessions
Individual Behaviour Plans family course plece of work of targeted 1:1 support related
Small group programme fhome visits to Emotional Literacy — Pupils
Anxiety Plans will be tracked and progress
Engagement in class monitared

Behaviour/play
Social skills and lunch plans _
Clubs = Art, lego

Other Pastoral
ELSA
skills/social skills M Support for the child




Pastoral Triage Form

e ey ———

To be completed by Class Teacher :-

| Year Group o Teachser ) Tukor @

Pupdl Name ! Date 2

Vulnerable Growps:_[please pignightl SENJEALSPPG/CPALL

Other Peophe in househodd (i known):
Hame Age Relationship Sou
Male . Femabe

Male . Femabe

Male . Femabs

Male: Femabz

Male: Femabs

Male: Femabs

Other Professionals inwalved (Please tick box) -

EF CAMH FRE EW oT other Sacial
5 L] Care

[Attach gz tick st # nesded)

Sugoested oUoome SCtion:

Signpost to designated professional: e LR
Parmtlnfurrned of action (i necessary) Yes/Mo Dizte:
Teacher informad of action Yes/ Mo (how) Date:

Who has requested referral Parent/teacher/PC beam/ EHA| CAMHS/ EF[EWO
Parental consent to talk, work with child glven? Yes /Mo

Esagons for Referral;

Fleaze attach any emails/nobes from parents/outside agencies.
What aspects of the young person’s behawiours/anxieties are you concerned abouf?

What i the impact of the bebhaviour {on the family, on the young person, school)?

Desired outcomeeta t of intervemntion

Whiat strategies are already in place have besn tried?

Referrer's signature: Dizte




What happens if it goes wronge b

o Adults may not feel therapeutic (we are human and have triggers too) — tap out code words
o Support and trust amongst staff

o Good communication and a consistent approach/expectation (policy and tools)

o Recovery process

o Anxiety mapping and reflection forms/discussions

o Planning for the next day or time (this is the purpose of exclusion — whether internal or external)

o We all get it wrong sometimes

o We don't always feel therapeutic, we tap out (with a coded word) and support each other (fresh face
technique)
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Thank you for your time, support and
frust

We really do value it!
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